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1. INTRODUCTION AND OVERVIEW
This report provides an overview of the organisational framework in which the social learning 
component of this project will be conducted, as well as an overview of the first social 
learning module, the participants and the context of the case studies. 

The methodology workshop held in May 2014 confirmed the selection of three sites for case 

studies, and proposed a fourth site to be investigated (see Deliverable 1). It also agreed on 
the process for four social learning contact sessions, including criteria for participant 

selection, focus of each module and dates. The idea of including Ôanchor organisationsÕ in 

each of the four sites, was also proposed. Their role is to ÔanchorÕ the case studies so that i) 

the learners get the necessary support (including access to computers and phones), ii) the 

action research remains connected to the broader objective of citizen monitoring of the 

NWRS2, and iii) the case studies strengthen the work and functioning of the provincial water 

caucuses, which in turn iv) builds the national SA water caucus. Subsequent to the 

methodology workshop each anchor organisation was approached to confirm their role and 

interest in this project and to identify three participants for the social learning course.  

The rest of the project team, namely Jessica Wilson, Thabo Lusithi, Taryn Pereira and 

Thabang Ngcozela from EMG, Jane Burt and Heila Lotz-Sisitka from Rhodes and Victor 

Munnik from Wits SWAP institute form the Ôcore teamÕ that will provide mentorship and 

content support, as well as ensure the quality of the action research and that strategic links 

are made between the action research and citizen monitoring of the NWRS2. 

Province Anchor 

organisation

Issue to be monitored  

(in context of NWRS2)

Participants

Eastern 

Cape 

Zingisa Access to productive water for poor 

communities & farmers

Sithembele Tempi 

Nomasomi Mjacu 

Ntsika Mateta

Gauteng VEJA Working with religious and 

traditional users of water to monitor 

water quality

Samson Mokoena 

Thandiwe Ngcanga 

Mduduzi Tshabala

Western 

Cape

EMG Water demand management in the 

context of climate change

Thabo Lusithi 

Manelisi James 

Nomvuyiseko Mtati

Mpumlanga Geasphere Timber plantations and water December Ndhlovu 

Dr Alex Mashile 

Patricia Mdluli
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The next sections of this report document the first module of the ÔChanging Practice’ social 

learning course as well as a reflection on how the course went by participants, the facilitator 

and members of this research team. 

It also contains reflections on how the pre-course assignment went and how this has helped 
us to identify gaps in skills which we can develop during future modules.  

2. ORIENTATION TO ‘CHANGING PRACTICE’ 

SHORT COURSE

In environmental work there is a gap between the formal production of knowledge and the 

ability of people to apply this knowledge in practice. This course responds to this challenge: 
it does so by taking as the starting point each participant’s current level of knowledge, their 
working context and their aspirations for improving an aspect of natural resource 
management. In other words it draws on relevant knowledge, skills, needs and aspirations.  

Relevance is the starting point, but how does the training ensure that what is learned is 
actually applied in practice? This is done through a combination of strategies all of which 
hinge on a practical project, called the ÔChange ProjectÕ, which participants initiate in 

consultation with their work colleagues or community. On arrival at the first training session 

participants must already have done a pre-course assignment which includes consulting with 

their colleagues about their core idea for a Change Project.  In this course this Change 

Project will link to the work that the anchor organisation is involved in as well as help build 

one of four case studies that respond to issues identified in the second National Water 

Resource Strategy (NWRS2). (The instructions for this pre-course assignment are part of a 

document that all participants received before coming on the course called ÔGuidelines for 

Change Project and instructions for pre-course assignmentÕ.)  

At each of the four successive training sessions the participants are exposed to 

environmental education that places their core Change Project idea in a broader context and 

invites active discussion. In this way the theoretical component of the training is subjected to 

scrutiny based on peopleÕs on-the-ground experiences. And conversely the participantÕs 

practical experience in applying their Change Project idea is exposed to environmental 

learning theory. After each training session the participants return to their work context and 

proceed with the next stage in their Change Project.   
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Another way of describing such an approach is to say that the course uses a reflexive Ôwork 

togetherÕ / Ôwork awayÕ structure which allows for participants to apply what they have learnt 

in between course sessions. Through this process, participants learn the skills of how to 
mediate knowledge in response to questions that arise out of the work that they are doing. 

This approach leads to changes in peopleÕs thinking (cognitive change) and in their social 

action. The course is a space where practitioners working in non-governmental 

organisations, extension services, community based organisations and other organisations 

can work with the challenges and concerns associated with their work and link these 

challenges to broader issues. 

The course consists of four contact sessions of three days each and four Ôwork awayÕ 

assignments that feed into work that the participant is already doing. The course model is 

outlined in the diagram that follows. 

Workshop sessions allow participants to reflect on their own practice by working with case 

stories (demonstration cases), also including practice sessions, field trips, peer discussion 

and review.  A range of skills is consciously developed through the workshop interaction, 

namely: social skills through working with diverse groups, listening skills, observation skills 

and facilitation skills. A key question is asked during each module which guides the 

participant one step further towards understanding the challenges of their case and the 

potential change they can initiate with the communities they work with.  Attention is given 

throughout the course to issues of equity, tolerance and gender.   

Below is a diagram of the four modules and the question that will guide each module.  
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During work away sessions participants will have two telephonic contact sessions with 
facilitators of the course.  

2.1. Course principles  

Practice-centred and situated  

The focus of the course is to develop the skills of civil society to become change agents by 

mediating (identifying, adapting and applying) different forms/kinds of knowledge to 

questions that arise from the local situation and practice. It will situate learning within the 

context of the natural resource management practice that is relevant to each participant. For 

this to happen, course participants will audit and review existing cases in their work or 

community context. They will address questions such as:  What is happening here? How is 

this being done? Who is involved? What issues, questions or problems are people facing? 

What questions do we have?  

Responsive, emergent and expansive  

The course is designed to allow participants to respond to questions that arise from natural 

resource management practice in social-ecological contexts. The 4-module structure allows 

participants to investigate questions that emerge out of their case. They then identify 

relevant knowledge that responds to these questions through the use of knowledge 

networks which expands their knowledge about their environmental practice. They also 

consider local questions within the broader national and global political and economic 

environment.   

Change oriented and reflexive  

The course encourages participants to reflexively review their own practice as mediators, 

and to improve this practice through trying out new approaches to the mediation of 

environmental knowledge in practice. For this to be possible, the course adopts a Ôwork 

together, work awayÕ model over four sessions so that ideas and learning can be 

conceptualised, tried out, and reflected on over a period of time (adapted from Lotz-Sisitka & 

Hlengwa, 2012). 

3. IntRODUCING THE PARTICIPANTS

3.1. Mpumalanga group  

December Ndhlovu has been working as an activist for many years in 
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the Mpumalanga province.  He is linked to the NGO Geasphere and is actively involved in 
the Mpumalanga water caucus.  The main focus of his work is the effects of eucalyptus 

plantations on water flow, water quality and the livelihoods of people.  He is also working to 

mobilise against the ineffective management of waste and how this is affecting local people. 

He is the coordinator of the Mpumalanga group. 

 

Patricia Mdluli is a traditional health practitioner in Bushbuckridge. She is 

a Preacher in the Apostolic Church and a local activist in her area. The 

main focus of her work is the effects that the water flow and water quality 

has had on the practice of traditional healing and spiritual practice. In her 

lifetime she has seen how the water levels have dropped due to the 

plantations at Mariepskop. She has also noticed how she and her 

colleagues can no longer find the plants they used to use because of the 

drop in the level of the water. She also plays an active role in mobilising 

people to clean up local tributary rivers that flow through communities in Bushbuckridge.       

Dr Alex Mashile is a traditional leader and has been a key person in 

mobilising the traditional authorities around the land claim of 

Mariepskop.  He works closely with December and Geasphere.  The 

focus of his work is claiming the land under plantation and removing 

the eucalyptus trees.   

3.2. Eastern Cape group  

Sithembela Tempi works for an NGO Zingisa in the Eastern Cape 

called Zingisa, which is involved in ensuring water security for people 

including water for subsistence agriculture. He is the coordinator of the 

Eastern Cape group. The focus of his work is to mobilise the Amatole 

municipality to provide water services to local people.  He is also 

interested in the role of policy in ensuring grassroots action. 

Nomasomi Mjacu is a community-based activist who works closely 

with Zingisa. Her particular interest is in water security for subsistence 

and irrigation farmers in the area.  

Ntsika Mateta was an intern at EMG.  He will now be working with 
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Zingisa in the Eastern Cape on the Eastern Cape case study. His interest is similar to that of 
Nomasomi. He is also interested in rain-water harvesting techniques such as rain-water 

tanks. 

3.3. Western Cape group  

Thabo Lusithi is an employee of EMG.  He is also the co-ordinator of 

the Western Cape water caucus (WCWC).  He has played a strong 

role in the action research done by EMG in relation to unjust water 

management including the controversial water management devices 

implemented by the City of Cape Town. This is the focus of his work 

although he would like to extend this to exploring the role of policy in 

community mobilisation and how the WCWC can become a stronger organisation. He is the 

coordinator for the Western Cape group. 

Nomvuyiseko Mtati lives in Dunoon township in Cape Town.  She sees 

urban water management as key to being able to deal with the 

challenges of climate change. Her work focuses on ensuring that 

communities are properly informed. This includes information on and 

reasons for the installation of water management devices, which is 

currently not being done correctly. 

James Manelisa also lives in Dunoon and works for a community-

based advice office which helps local people with a variety of issues.  

The focus of his work is water rights and an awareness of these rights. 

He is also interested in looking for more efficient and effective ways of 

dealing with water wastage such as leaks.  

3.4. Gauteng group  

 

Samson Mokoena works for Vaal Environmental Justice Alliance 

(VEJA) which is the co-ordinating organisation for the Gauteng branch 

of the South African water caucus.  He has been working as an activist 

against the pollution of coal for many years. His current focus is on 

stakeholders who are not consulted or informed of the effects of 

pollution caused by mining. These include traditional healers and 

spiritual groups. He will be addressing this with formal authorities and forums. He is the 

coordinator of the Gauteng group. 
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Tandiwe Ncanga is also involved in water quality issues of the Vaal 
River. She will be consulting and working with local church groups who 
use the water for spiritual rituals.  Her aim is to both inform and involve 
these groups in the ongoing battle against pollution. 

 Mduduzi Tshabalala is interested in health impacts, particularly with 

regards to faith based groups and traditional healers, of using rivers 

and dams for religious and cultural practice. He wants to encourage 
these groups to get involved and monitor the water before use.  

4. Module one: investigating context and practice

In the first Changing Practice module the focus is on the importance of understanding the 

context and the practices (what people do) in a particular context before making a decision 

about how to act.  What participants learn during this course is the skill of standing back 

from what they do and thinking about how it is done in order to be able to act in a way that is 

appropriate and effective. This means identifying where gaps and contradictions lie. For 

example, the water management device is spoken about by the Cape Town municipality as a 

tool to conserve water but the way in which people experience it is as a tool that limits water 

access to the poorest and the most vulnerable.  What is challenging is that participants are 

asked to learn how to do this by themselves and they also learn how to do this kind of 

investigation with others.  

This means that the course covers a certain amount of theory about what makes up a 

practice and how, if we can identify these aspects of a practice, they can point us to where 

the contradiction or problem lies. The course also covers practical skills of how to do an 

interview and how to observe a context.   

Participants are then given an assignment which helps them practice these new analytical 

tools within their own case study areas.  

4.1. Agenda 22nd - 25th September 2014  
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22nd September: Investigating context and practice - an approach

9 :00 - 10:30 A research project to empower civil society in local water governance: 
introducing the water research commission research project and the 
social learning course.

Tea

11:00 - 1  Investigating context and practice : an approach

Lunch

2:00 - 3:30pm Presenting pre-course assignments

Tea

4 - 4:30 Presenting pre-course assignments

4:30 - 4:45 Introducing Þeld trip to Dunoon

4:45 - 5pm Reßections of the day

23 September : Field trip 

9am - 9:30 Leave for Þeld trip

9:30 - 11:00 Investigating context and practice: methods and tools 

11:00 - 1:00 Field trip 

4:00 - 5:00 Reßections on Þeld trip

24th September: Investigating context and practice: methods and tools

9:00 - 9:30 Reßections and questions

9:30 - 10:30 Assignment 1

Tea

11:00 - 1:00 Creating stories of people and practice

Lunch

2:00 - 3:30 Civil society and SAWC

Tea

4:00 - 4:45 Discussion on Civil society and SAWC: what does this mean for my 
practice as a water activist and what does it mean for my changing 
practice project?

4:45 - 5:00 Reßections on the day 

25th September: Planning and reßections

9:00 - 9:30 Reßections and questions

9:30 - 10:30 Working with mentors to plan project 

Tea
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4.2. Overview of what was covered in the course  

Day 1 

Jane started off the course by asking everyone to introduce themselves and in small groups 

to reflect on why they are here, what they think the course is about and what they would like 

to achieve. Below are the participantsÕ responses.  

Why are we here?  

¥ I come from the very communities that are affected by issues of lack of access to 

water. 

¥ As activists in development, weÕre here to share how bad and painful these 

experiences are (e.g. inconsistency of provision of a life-service).  

¥ Zingisa is launching a national movement in December 2014 to assist communities 

themselves to become active and take action (as a result of all our capacity building 

and networking work). 

¥ Share and exchange, and build solidarity from different provincial water caucuses.  

This includes programmes that we can share, e.g. on involvement of spiritual healers 

and traditional health practitioners who are often marginalised and not embraced by 

the larger community.  

¥ Gives focus to things weÕve been working on for a long time. These research tools 

will be very helpful to all of us. The process will re-energise us and give us ideas of 

how to deal with things more effectively. Step back and learn. 

¥ Learn more about water and develop knowledge and skills, including how to engage 

and communicate with people.  

¥ Learn about laws and policies in the country relating to water.  

Jane summarised what peopleÕs reasons were and shared with participants that activists are 

in a position to be mediators for communities. Activists have a good understanding of the 

issues that communities face and activists also draw on policies and laws to address these 

issues. They can also be the voice of communities when speaking to government or 

addressing the unjust practices of large corporations. She drew a picture of an activist in the 

middle with the issue on one side and the structures of society on the other (such as 

government).  She drew arrows between the activist and the community and from the activist 

to government.  

10:30 - 11:30 Final reßections on the course
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What do I think this course is about?  

¥ The course is about sharpening the sword by building the capacity that is already 

there and sharpening it. Then making it focus on a specific issue, which is water and 

enabling us as participants to change and engage in different practices. 

¥ Develop our ability as activist practitioners to shape questions. For example when 

developing research, someone needs to design a questionnaire to get the right 

results.  

¥ Enhancing what each of us already has, and implementing what we do. Give us extra 

energy Ð the results will come on things weÕve been working for some time on.  

¥ Important in relation to climate change Ð broader understanding of climate change 

and how it affects us, and what to do when we face its challenges. 

¥ Address a gap in the caucus around policy tracking Ð we depend on certain 

individuals.  
¥ From an education perspective it has always been top down Ð now it needs to be 

bottom up.  

From the comments it is clear that a generic training programme would not be beneficial. All 

participants have been working in their field for many years. Some are highly skilled at what 

they do. The course will hopefully provide them with a platform to further explore and 

deepen their own practice as activists rather than teach them what to do. Jane reflected how 

the course was unlike other training programmes as it is based on the principles of social 

learning where learning is seen as a collaborative process and designed to bring about 

transformation rather than just focusing on imparting knowledge. 

What do I want to achieve?  

¥ We have in place a guide to the national water resource strategy, to take forward and 

implement, and evaluate practice, and re-strategise to come up with alternatives.  

¥ I want to learn how to track policy such as how to break it down and understand the 

steps. Then to be able to use this knowledge.  

¥ Strengthening and improving what weÕre doing now.  

¥ Solidarity amongst this group. 

¥ Identify blockages / cases in the caucus where things are stuck and finding ways to 

unblock them.  

!10



Exploring practices  

Jane introduced the idea of practices as a way of understanding activist work and also 

understanding what the core problems are of an issue. She suggested that there are a 

number of water activist practices that people might be involved in such as water 

stewardship practices, in which they harvest rainwater, or save water, or monitor the use of 

water to reduce water wastage.  Other practices might be more politically ÔchargedÕ!practices 

such as arguing with councillors for the provision of free water for our communities, or 

formulating a petition. Participants were given a list of practices to look at which had been 
divided up into types. They were then asked to reflect on what type of practice they are 

involved in.  

Report back from the Vaal group  

The group felt they mostly focused on the activist practice of compliance and monitoring 

such as tracking industry compliance and questioning data. They also felt they were involved 

in management practices because they worked with the Department of Water and Sanitation 

regarding the Vaal river health study by actively participating in stakeholder engagement 

opportunities. They also saw monitoring as a management practice, for example linking 

industrial spills with Þsh deaths and reporting this. This includes reporting on the 

transparency of data given to the catchment management forums by other stakeholders.

Report back by the Eastern Cape group  

Types of water activism 

practices 

Some examples of specific practices 

Stewardship practices Putting a bucket under a dripping tap to save wastage 

Replacing the washer on a leaking tap  

Monitoring a river 

Compliance practices Water licensing 

Management practices Ecological reserve, water allocation plans, Risk 
management plans, dam operation

Activist practices Lobby, Protest action, social and political critique

Social justice practices Access to clean water, class action cases.  

!11



This group felt they were involved in compliance practices as they address the lack of 

municipal compliance when it comes to supplying water to communities and then cutting it 

off. Their role is to negotiate with the municipality to resolve the issue. The group also 

reported that they were involved in stewardship practices because they have run workshops 
on rain-water harvesting around King Williamstown and have also initiated projects to 
restore old windmills and water pumps. 

Report back from the Mpumalanga group 

The group described their practice as being management. They said they see their practice 

as re-educating people that plantations are bad because they affect water supply (stream 

flow) and ecological services, which is a disadvantage to them. They did not know what type 

of practice education or awareness was so they put it under activist practices. They also said 

they were involved in lobbying by making communities understand why they donÕt have 

water. The group said they struggled to classify their practices because they were cross-

cutting and addressed management, stewardship, activism and social justice.  

Report back from Western Cape group  
The Western Cape group felt that their group was a little different as the focus area is 
Dunoon but Thabo and Taryn will be focusing more broadly than Dunoon by looking at the 

policy of the City of Cape Town.  

James reported on Dunoon and said that the focus of their practice is on the wastage of 

water by small businesses such as salonÕs and car washers and, leaks. James saw 

addressing these issues and working with people as the practice of an activist.  He also saw 

it as a stewardship and social justice practice as it had an aspect of caring.  He said he often 

goes to meetings were information is given to them in power points but nothing is given to 

them to take away and those presenting never follow up with emails containing the 

information even when they promise to do this.   

The Mpumalanga group said they have similar problems. The way they deal with it is by 

developing a practice called Ôparticipating on our own termsÕ where they develop their own 

agenda within the agenda.  

Reflection of group on the exercise  

A lot of the members of the group did not find this exercise very useful. They didnÕt see why 

it was important to divide their practice up into different types of practices rather they thought 

it was more important to think about their practice in terms of whether it was an appropriate 

response to the problem. Some said that the category of the ÔactivistÕ practice was confusing 
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as for them, as all the practices were activist practices. There was a discussion about where 

education fitted into the different types. Most felt this was an activist practice or that there 

should be a separate type of practice called Ôeducation practicesÕ.  

Introducing the idea of the doings, sayings and relatings of a practice.  

Jane introduced a way of standing back and analysing practices to see what is working and 

what is not working. She explained that academics have realised that a practice is made up 

of what we do, what we say about what we do and how we relate. Understanding how a 

practice is made up of these things helps us identify what is working and what is not working 

(For more information about the doings, sayings and relatings of a practice see Appendix A - 
the course materials).

Participants then looked at a story of meeting about water licensing and considered what the 

doings, sayings and beings were of this practice.  

Report back from group on this exercise  

The group found it quite hard to identify the different aspects of the practice. They 

particularly struggled to separate out the doings from the sayings and in particular, their own 

ÔsayingÕ of the practice. Jane reflected back to them that activists tend to focus on what they 

say about the practice but it is also good to think about how other people represent the 

practice to understand how the way we talk about something can either constrain or enable 

change. For example, a mining company may talk about the pollution of the river in a very 

particular way to try and diminish their own involvement whereas an activist may be more 

forthright about who is responsible. It is also important to think about the relationships and 

what these are like as these also can define the way a practice unfolds. Often the reason a 

practice does not work is because there is a problem with the relatings, for example the way 

in which different government departments relate to each other.  

The group were asked to think about what the doings, sayings and relatings were when 

each group reported back on their pre-course assignment.   

Presenting back the pre-course assignment.  

The pre-course assignment gives participants an opportunity to think about their change 

project before they come to the course.  The pre-course assignment asks them to: 

¥ identify a focus for their change project 

¥ take 5 pictures depicting the issues relating to their change project 
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¥ identify people who can help them with their change project 

They also need to consider whether their change project is viable which includes thinking 

about how it relates to work they are doing already. 

Below are some of the comments that were given to participants to help them focus their 

pre-course assignments. 

Discussion of the VEJA case study (Gauteng group ): The VEJA case study focuses on 

stakeholders who are currently excluded from forums that deal with water quality issues 

relating to the Vaal River. Some of these stakeholders are spiritual and cultural groups.  The 

course participants want to work with these groups for three reasons: 1) to inform them of 

the dangers of using the Vaal water for spiritual and cultural purposes; 2) to encourage them 

to become involved in forums relating to the pollution of the Vaal; and 3) to encourage them 

to monitor water before using it.  

Some points that were highlighted for this group were: 

¥ Traditional/religious users have their own way of making meaning of the bad water 

quality in the river. How to negotiate these multiple meanings? 

¥ It is great that the Zionist Christian Church is involved as there are a lot of members 

from across the country.  

Discussion of the Mariepskop case (Mpumalanga group):  The core of this case study is 

the problem of the plantations on Mariepskop but the case is much more than this. It 

includes land claims, traditional healers, engaging government and heritage issues. The 

main challenge for this group is to decide where to focus for their change project. 

Discussion of Dunoon case (Western Cape group): The main object of this groupÕs case 

study is the water management device but it involves far more than this, such as how the 

city of Cape Town is dealing with water management demands and the kind of values that 

inform this position. For James the focus is on understanding the water management device 

and the effects it is having on his community in Dunoon.  For Taryn the issue is looking for 

policy loopholes or possibilities where EMG could mobilise for change around the way in 

which the City of Cape Town is dealing with water conservation, high bills and leaks. 

Samson, from the Vaal, expressed concern that this would be rolled out in other parts of the 

country. He also shared how the national context is influencing the City of Cape Town 

because DWS is cornering municipalities to meet 2015 targets in terms of water saving. But, 

theyÕre not getting involved in the type of water demand management that is being 

promoted. He suggested that there is an opportunity here to develop a national campaign 
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around this and to target DWS directly, because this is an example of good policy at national 

level and how it is being badly implemented at local level.  

Jane commented on how this was an example of how contexts at different levels can have a 

different effect and also how the ÔsayingÕ of the practice as in the policy is in contradiction 

with how the practice is being done (the doing at a local level). She also suggested that the 

group find a way of focusing by asking themselves Ôhow this came to beÕ. For example, how 

did conservation and debt management become conflated? 

Taryn suggested that this would have implications for SAWC nationally because currently the 

City of Cape Town is winning prizes for its water demand management practice but the 

caucus does not want this approach rolled out in the rest of the country because of the way 

it impacts poor and vulnerable communities.  

Reviewing the NWRS2  

In the evening Samson Mokoena reviewed how SAWC has been involved in the NWRS2 

process as well as some of the problems the caucus has identified with the process. 

Day 2 

Fieldtrip to Dunoon: Exploring how we observe and question  

The field trip was organised by EMG and James Manelisi. The purpose was to get a sense 

of how one investigates context and practice. James Manelisi took the participants around 

Dunoon. They got an opportunity to speak to small businesses such as car washers and 

hair-dressers. They also visited a centre for the elderly and a woman who had a water 

management device installed. After the field trip the group reflected on what they observed 

and considered the ÔdoingsÕ, ÔsayingsÕ! and ÔrelatingsÕ! of the practice of installing water 

management devices. 
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James explains to the group the history of the water 
management device in Dunoon and also the work that his 
organisation does in the area. 

A salon owner throwing dirty water into the street.  James 
told the group that small businesses often struggle to 
survive due to a lack of piped water. 

Many of the buildings in Dunoon are informal shacks.  
Participants, especially from the Eastern Cape and 
Mpumalanga were shocked at peopleÕs living conditions 
and the close proximity of the houses. 

Car washers are a small business who also struggle due 
to unclear policy about water use for small businesses.  
They told the group that they used to use a tap close by 
but the municipality ripped the tap out. 

The group spotted a leaking tap on a building owned by 
the municipality. This started a discussion about how the 
municipality is not Þxing their leaks and yet their buildings 
do not have to install water management devices.

The group noticed that there is a waste management 
problem in Dunoon.  On almost all the corners there were 
piles of uncollected rubbish.  The group also noticed how 
the streets did not have any storm water drainage.   Pools 
of dirty water collected in the streets.

The group visited a centre for the elderly.  This woman 
chastised them for just arriving at the house without 
introducing themselves and the reason for their visit.   
This lead to a discussion about how to approach people 
and introduce your reasons for wanting to speak to them.  
We also looked at the vegetable garden at the centre. It 
was not doing well as there was no easy and accessible 
water supply.

There were many taps with big puddles of dirty, smelly 
water around the base.  The taps were usually 
surrounded by waste.  We saw many children playing 
around these taps or collecting water. The group were 
horriÞed at these conditions and how this dirty, polluted 
water could make young children ill.
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Day 3 

Introducing assignment one  

Assignment one has been designed to give participants the opportunity to practice what they 

have learnt during module one. It is also the first step towards developing an action research 

case study which will feed into the broader research project on the role of civil society in the 

South African water sector.  

Participants struggled to focus their change projects. Jane introduced the idea of Ôfree 

writingÕ!to help people free up their thoughts.  After Ôfree writingÕ!about their change projects, 

participants sat in their case study groups and started planning their assignments and how 

they would support each other.  

Jane also introduced the idea of mentors and how one person per group would be 

responsible for keeping the group on track and asking facilitators of the course and 

researchers to help them along the way. Jane also set up a Facebook page for people to 

communicate on. She encouraged those who did not have a Facebook page to think about 

learning how to use it.  

Many of the taps in the area are these cheap plastic taps.  
Taryn told us that these taps break easily exacerbating 
the problem with leaks.

James took us to visit a woman who had a water 
management device installed.  She had no idea why it 
was installed as she did not owe the municipality any 
money nor did she have any leaks. On the device was a 
number and code for another area entirely. The group 
speculated that the device may have been installed in the 
wrong house. 

Back at the ofÞces we discussed what we had seen and 
the doings, sayings and relatings of the water 
management device.  We also talked about how 
important it is to observe the context we are working with 
and to talk to people to Þnd out what they thought and 
how they dealt with their everyday challenges. 

Ntsika also presented the Eastern CapeÕs pre -course 
assignment where he described similar problems of water 
security but from a rural perspective. He described 
problems with communities not having water and also the 
difÞculty of accessing water for small-scale agriculture. 

!
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The history of civil society movements and the South African Water Caucus  

Jessica introduced the course participants to the research done for the broader WRC project 

on the role of civil society movements in the water sector in South Africa.  She particularly 

focused on the history of civil society movements and the role of the South African Water 

Caucus over the years.  She highlighted the weaknesses and the strengths of SAWC.  

She focused on the doings, sayings and relatings of SAWC and also revisited its history with 

participants. Together participants built a timeline of when they became involved and what 

were significant events for them. 

The overall reflection was that SAWC has done a lot more than any of the individual 

members realised. By doing this exercise participants began to understand how to analyse 

the practice of SAWC according to doings, sayings and relatings. 
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My role as a mentor

1. To have an initial planning meeting with my case study group to make sure everyone 

is on track with their project 

2. To phone each participant in my case study group at least twice before we meet 

again in February 2014. During these phone calls I will find out how the participant is 

doing and whether they are on track with their project. 

3. To help participants organise to present their project to the case study group/the 

people they work with or to the provincial water caucus. 

4. To be available to listen to participants from my study group want to talk to me about 

their projects. 

5. To identify any struggles that I or the other participants are having and communicate 
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Sayings of the SAWC  

Nothing for the people without the people 

Respect for communities voices, experiences 

and rights 

Practice what you preach 

The 6 guiding principles of the SAWC 

We are a legitimate organisation, we deserve 

to be listened to 

Government and business canÕt just do 

whatever they want. We are the watch dogs. 

Doings of the SAWC  

Building solidarity and confidence (through 

information sharing) 

Engages the relevant authorities in the water 

sector (including the Minister) 

Mobilise and educate for social change/justice 

Research and monitor  

Fully engage with policy and its processes by 

writing submissions 

Facilitate change by bringing people together 

Relatings of the SAWC  

Who   How 

Communities  Campaigns & forums 

Municipalities   Meetings 

   Invites 

   Toyi-Toyi 

Water Boards/  Invites 

WUA   Catchment   

   Management Forums 

Regional offices of  Through presentations 

DWS 

National DWS  Through invites 



Timeline of the SAWC according to the 

participants of the course  

2000 

Wale street march     Thabang joins SAWC 

1st delivery of memorandum on dams 

2001 

       Jessica joins SAWC 

2002 

1st meeting with DWAF DG    Samson joins SAWC 

2006 

Mpumalanga WC started    VEJA joins SAWC 

2007 

Water contamination in Gauteng 

with coalition against water  

privitisation 

2008 

Limpopo WC started     Taryn joins SAWC 

Eastern Cape WC started    December joins SAWC  
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KZN WC started 

2009 

WCWC gets govt to investigate   Thabo joins SAWC  

WSD       Tempi joins SAWC 

Water for Growth 

Water management devices meeting 

King Williamstown meeting to  

start research on farming, water 

shortage and climate change  

2010 

Stopped mine development in 

Mpumalanga 

Sharing research with DWS 

2011 

Gauteng WC started 

2012 

Free State WC started    Dr Mashile joins SAWC 

NWRS2 conference in Bloemfontein   Mduduzi joins SAWC 

CMF submission 

2013 

North west WC started    Thandi joins SAWC 

       James joins SAWC 

Reflection on module one by participants  

The last activity for the course participants was to reflect on the course. This was done using 

a technique called Ôworld cafeÕ.  Participants split up into groups and sat around a piece of 

newsprint.  Each group had an anchor person who did not move from the group. The rest of 

the group spent time working together and then moved onto another group where they 

added to the previous group newsprint. Anyone can draw or write on the newsprint so the 

groups build a picture together of the course. The question posed to the group was: 

What meaningful activities did you participate in and what did you learn from them? 

The following where the meaningful activities that the group identified: 
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Being together, working together, learning from each other 

¥ Introducing ourselves 

¥ Coming together as a team is so useful 

¥ The sharing of our experiences is useful 

¥ Sharing the pre-course assignment 

¥ Evening session with Samson on the NWRS2 which was very enlightening 

Module one and learning about context and practice 

¥ Learning how to investigate context and practice is challenging  

¥ The case study on the application of a water licence in Mpumalanga on land that is 

being reclaimed by the community 

¥ Context of Module one - I saw it as an introduction into the project and it is 

challenging 

¥ Doings, Sayings and Relatings 

¥ Sharing ideas and information 

Fieldtrip to Dunoon 

¥ Dunoon and investigations into context 

¥ Thabo negotiating a job for a resident to work at the construction site of a primary 

school during our Dunoon trip 

¥ The trip to Dunoon and talking to the car washers and the trans walk in Dunoon 

¥ I was shocked at shacks in Dunoon & dirty, blocked drains 

Working with the Change project  

¥ Learning about the role of mentors 

¥ The focus on individualÕs contribution to the change project discussion and the group 

discussions about the assignment and actions 

¥ We are committed to actions. There is a challenge to be specific and personal.  It is 

difficult to choose and focus from lots of options and challenges 

¥ The actions of the assignment 

SAWC and civil society 

¥ Timeline - we saw the history of SAWC and how people were recruited 

¥ The role of SAWC and the 6 principles. 
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From the above reflections one can see that the participants value the opportunity of working 
together and learning from each other. This was written down many times in the reflections. 

This is in line with a social learning approach which emphasises learning as a collective 

activity.  

The trip to Dunoon was also a highlight for the group as it emphasised the importance of 

context.  Some members found the living conditions of Dunoon deeply shocking. However, 

they were also inspired by the work of James and his colleagues at the advice centre. 

Although meaningful, the group found the theoretical part of the course/approach to 

investigating practice and context the most challenging process along with deciding on a 

focus for their change projects. It will be valuable for mentors or other project members to re-

visit the material with course participants using their own projects as examples. This will help 

participants to practice the approach.   

Course participants also found the session on SAWC very meaningful. As most of the 

participants are members of SAWC, it gave them an opportunity to reflect on what SAWC 

has done and the growth of the organisation over time.  It will be useful to continue referring 

back to SAWC and even using examples of SAWC activities to emphasis more theoretical 

aspects of the course.  

4.3. Reflections on the course and planning for the future course  

The day after the course, on 25 September 2014, the research team held a meeting to 

reflect on how the course went and discuss the project over the next few months. Below is a 

summary of this meeting.  

Reflections and further planning following module 1 of social learning course  

Present: Jessica, Thabang, Thabo, Taryn, Jane 

Agenda 

1. How we felt the social learning was for the participants 

2. The mentors and the anchor organisations 

3. How the change projects will strengthen the SAWC 

4. Integrating the social learning into the project as a whole (developing case studies 

from the change projects, supporting the anchor organisations, other research that 

might be needed) 

5. Next steps 

¥ Deliverable 3 

¥ Deliverable 4 

¥ 2nd social learning module 
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¥ case study situational analysis 

¥ provincial water caucus workshops and action research 

¥ a report from each caucus or anchor organisation 

¥ meeting with DWS officials 

¥ our research team meeting 

¥ draft citizen monitoring guidelines 

How was the social learning for the participants?  

What was useful, what did people struggle with, what was less useful? 

The course is about working with new concepts and a new language which is sometimes 

difficult. Jessica from EMG said she struggled with the language as it was quite foreign and 

different. We also reflected on how difficult it was for the participants to step back from their 

work and do Ôproject planningÕ. As more experienced researchers or planners we take this 

for granted. There was a particular worry about the Mpumalanga group and their ability to 

handle such a complex case study.   

Thabo, who is also a participant on the course, said that the language was new and 

confusing but when working through the assignment it became clearer to him what was 

expected. He said he thinks that people will be able to do the assignment even if they are 

still struggling with the bigger picture. He reiterated that the challenge is because Ôthere are 

things we take for granted in our work, we do our work, but donÕt think about things like 

practice, doing, being, saying, etcÕ.  He said using the idea of doings, sayings and relatings 

became a lot clearer when using SAWC as an example. Also the fieldtrip helped although 

when it came to thinking about their own case studies people were still confused.    

Jane said that there is always a debate about whether to simplify language even more when 

doing a course like this. She said that words hold meaning so you are introducing more than 

just a word but an idea. She said the language is always alienating at first but it often gets 

clearer and easier over time. She did think that the language was sometimes too academic. 

Jessica suggested that staff from EMG consciously challenge the language during the 

course to bring attention to why particular words were being used and what they meant.   

Some people are less confident and may not say they donÕt understand.  

Reflection:  Participants need a lot of time to practice taking a step back from their activist 

work and reflecting on what is working and what is not working.  Although the heuristic of 

thinking about activist practices in terms of Ôdoings, sayings, and relatingsÕ is quite 

straightforward it is still foreign to people.  The idea of practices is also foreign.  People tend 

!24



to think about what individual people do rather than in terms of an overall activity such as 

water management that involves a lot of different tasks and involves a lot of different people.  

Sharing the history of the water caucus 

For SAWC, Samson said he found the history of the SAWC that was written for deliverable 2 

very useful. Jane suggested that the deliverable be turned into a power-point and distributed 

to SAWC members. The history of SAWC gives the organisation real legitimacy and was a 

great exercise Ð so we will all continue to think about how we can use and expand and 

disseminate this history. 

Support needed for anchor organisations and mentors.  

Taryn expressed worry about the mentors for the different case studies. They need to be at 

the heart of the case studies as well as mentor the people they are working with and yet the 

material is also new to them. 

Jessica said that we need a clearer idea of roles and accountability between EMG and the 

anchor organisations. The anchor organisations need to develop mini budgets and action 

plans.   

Both the anchor organisations and the participants need support, although they need 

different kinds of support. EMG and Victor are in the best position to support the anchor 

organisations and Jane is in best position to support the participants although she canÕt 

support all twelve people and will need to do this by drawing on others.  

Jane suggested that the mentors not be tasked with having to support the participants 

around course content because they are learning themselves but rather see their role as 

providing organisation support for example, calling study groups, helping participants get 

their assignments done on time, helping people access computers and being supportive.   It 

would also be the mentorsÕ responsibility to contact Jane or other researchers to help if the 

group is getting stuck.   

The group revisited the kind of support the anchor organisations and participants of the 

course need:  

Support to learners, who are responsible for:  

¥ doing their assignments  

¥ attending courses 

Support to anchor organisations, who are responsible for: 
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¥ case studies 

¥ managing funds (for assignments and other commitments) 

¥ support the provincial water caucuses 

¥ reporting, including time frames 

¥ an action research plan, including links to the NWRS2 (this will need support from 

our team, either over the phone with anchor orgs or through visits). 

This will be articulated in a contract with the anchor organisations.  

The group also revisited what each assignment would bring to the case studies:  

¥ assignment 1: 5 interviews (context and practice) 

¥ assignment 2: developing a knowledge network 

¥ assignment 3: learning activity for intervention (unblocking) e.g. campaign 

¥ assignment 4: reflection (pulling portfolio together) 

Jessica suggested that we may need to unpack what we really want from the case studies.  

There may be a need to bring in other researchers to articulate the case studies. The 

change project will be integrated into the broader case studies. Victor and Jessica will hold 

the responsibility of filling in the case study gaps. They will meet soon to look at what the 

case studies could look like, how the projects will feed in, what other researchers we might 

need to pull in.  

It was agreed that each case study area would have a core researcher assigned to it for 

support.  

Course is introducing the idea of reflexivity which is new to participants 

Jessica said that it was clear to her that there are two things that people need to do:  

¥ reflect on and understand their role as activists  

¥ get something to change.  

The project and the course is introducing the idea of self-reflexivity and reflecting on our own 

practice which is challenging.  

Province Anchor 

organisation

Organisational mentor: 

social learning course

Support to anchor 

organisation and mentor

Eastern Cape Zingisa Tempi Thabang and Jessica

Gauteng VEJA Samson Victor

Western Cape EMG Thabo Taryn, Thabang and Jessica

Mpumlanga Geasphere December Jane (for December), Jessica 

(for anchor organisation)
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4.4. Pre-course assignment  

(See Appendix Two for a selection of pre-course assignment. A selection was made to limit 

the size of the file, but all pre-course assignments are available on request). 

Participants are given a pre-course assignment for two reasons: 

¥ To help them think about what they would like to focus on  

¥ To give course facilitators a sense of participants capabilities and what they may 

need assistance with. 

Participants were all able to give a general overview of their case studies but struggled to 

focus on the details of the context within which the case study is occurring. Taking 

photographs and writing to photographs helped the participants who are less confident in 

their writing skills. It may be worth exploring different ways of presenting assignment one, 

such as doing it as a photo narrative.  

Below is a list of challenges that participants faced with writing the assignment. Attention to 

these may need to be weaved into the next course.  

¥ Less confident participants tend to cut and paste full paragraphs from reports. It will 

be useful to do a session on how to use other peopleÕs work to build an argument. 

More attention also needs to be given to helping participants find their own writing 

voice.  

¥ Participants need help with how to build an argument. This is an important skill to 

have as an activist. 

¥ A few participants did not understand how to identify challenges or difficulties. They 

also struggled to express what made certain issues difficult.   

¥ Most of the participants write well but struggle with spelling.  Teaching them how to 

use a spell check would enhance their writing.  

¥ The best assignments were the ones that were done as a group rather than an 

individual.  Is it possible for the course to accommodate group assignments given 

that the each individual needs to be assessed for accreditation?  Could the group be 

given a mark for the group assignment and then be marked individually for 

presentations?  

¥ Participants need help in planning a written piece of work both in terms of structure 

and how it is written.  A lot of participants seem to think that they are expected to 

write in a specific way because it is an assignment.  Their comments are generalised 

and they use language which is evasive or they use words that are popular words but 
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do not tell us much about the project for example, Ôthis is sustainableÕ.   It would be 

useful to practice telling a story and not being afraid to draw on their personal 

experience. 
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Appendix one: Course Materials
See separate attachment

Appendix Two: Pre-course assignments
See separate attachment for a selection of pre-course assignments
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